Introduction
This paper intends to analyze some of the tensions and contradictions found in the national teacher training policy in Brazil, based on the perceptions of the work performed by the training team of the Programa Escola de Gestores at the Federal University of Ouro
Preto (PNEG / UFOP).
This analysis is the result of one of the dimensions revealed by a research carried out with the program's training team 4 , whose objective was to evaluate the mobilization of the teaching knowledge of this team and if (and how) it contributed to the formation of a polyteaching knowledge in on line education (OE). Individual in-depth interviews were conducted with professionals who composed the team that worked at PNEG from 2013 to 2015. The interviews were transcribed and their contents were analyzed with the assistance of NVivo®, a qualitative software which enabled the reading and classification of the sources from the previous plan of the analytical categories defined.
In order to deal with the polyteaching work in OE, the concept of polyteaching adopted by Mill (2010, p.17 ) was adopted, understood as "a team of educators and advisors who -together, but not in the same proportion -mobilize knowledge of a teacher ". For 4 The research "Interaction of the polyteaching training team in OE: the experience of the Programa Escola de Gestores at the Federal University of Ouro Preto (UFOP)" was partially sponsored by FAPEMIG, PIBIC-UFOP and the Secretariat of Basic Education of the Ministry of Education (SEB/MEC).
this author, the work done by the on line teacher is structured in a fragmented, collective, collaborative and cooperative way, where the one who teaches is the polyteacher. Unlike in a face-to-face presential classroom, virtual teacher work is not performed by a single person, who takes care of the entire training process. On the contrary, a diverse number of professionals perform different functions, making the process highly fragmented and specialized, constrained by institutional designs and regulations, responsible for defining the bases under which the process is structured (MILL, 2010) . In assuming that (poly) teaching is a multidetermined activity, which depends on institutional, cultural and individual factors, this research intends to highlight the tensions and contradictions emanated from the work of the training team taking as a starting point the interaction, the pedagogical and administrative processes that shape and bind these subjects.
The article is structured in five parts. The first part presents a brief discussion about on line education in the context of the national teacher training policy in Brazil. The second deals with PNEG in UFOP. In the third, the methodological aspects are presented.
The fourth examines the tensions and contradictions of the polyteaching work in PNEG, followed by the final considerations.
OE in the context of national teacher training policies: the Programa Escola de Gestores
In As a result of the redesign of the network in 2009, the National Teacher Training Policy was redesigned, focusing both on those professionals who did not hold a higher education degree, but who were in full exercise of the teaching profession, and those already graduated but that demanded professional qualification at the postgraduate or qualification level. Thus, continuing education courses sought to identify the difficulties raised by public basic school professionals, believing that if they were offered content aligned to these demands, they would produce changes both in their teaching skills and attitudes (GATTI, 2003; NUNES, 2001 ).
In the Federal Law 13005 of 2014, which established the National Education Plan (PNE) from 2014 to 2024, four goals specifically deal with training and teaching work.
Goals 17 and 18 focus on professional development and the establishment of career plans, while goals 15 and 16 concern the training of basic education teachers, including postgraduate levels. Among the strategies of goal 15, the following can be highlighted: the elaboration of a strategic plan to guide the activities of federated entities, with a diagnosis of the training needs and the capacity of attendance by public and community institutions; implementation of specific programs for the training of professionals for rural schools, indigenous communities, quilombolas and special education; implementation of courses and programs for specific training in higher education for teachers with a basic level of training.
In order to make such training at the national level possible, OE was the strategy adopted by the Brazilian federal government to boost the qualification process in the country, especially with regard to public basic school teachers (BELLONI, 2002 (BELLONI, , 2012 The Open University of Brazil (UAB) emerges in this context as a virtual system composed of several public institutions of higher education that start to offer courses directed, preferably, to the population that have no access to presential higher education.
The objective of the UAB is to promote initial and continuing teacher training using distance education methodologies. In this way, "UAB has become one of the main instruments for the implementation of higher education policies of the Ministry of 5 In 2015, the economic and political crisis deepen, culminating in the approval of President Dilma Rousseff's impeachment process. Vice-President Michel Temer starts to lead a new political coalition and implements a set of radical changes for the country, marked by an even more severe fiscal austerity policy. The contingency of the MEC budget has a significant impact on the initial and continuing education policies of basic education teachers, which are no longer financed and operationalized thereafter. August 16, 2010 . (BRASIL, 2009b Because it is a polyteaching team, the role played by these teachers is an issue to be analyzed more deeply. The collective and collaborative work binds different actors and processes, in different times and spaces. Given the specificities of the work, its formative dimension, the virtuality of interaction and the institutional constraints that define the pedagogical and administrative processes, tensions and contradictions naturally emerge.
It is necessary, then, to assimilate the conditions in which polyteaching work is carried out since the combination of these elements constitutes the everyday practice of NVivo® works as an encoder: from the previously listed categories, the program performs the encoding of the material (in the case of this research, transcripts of the interviews), enabling a more robust separation of the excerpts that exemplify such categories, and making this work more agile, compared to the manual alternative. Strictly speaking, therefore, the software's operating logic is quite simple and mechanical. This coding procedure is the core of the work in NVivo® and bases all other procedures to be adopted, since, for any parameterization to be done, the data must already be coded according to the categories.
The analytical categories used in the study were operationalized from "nodes" in NVivo.® "Nodes" are the codes according to which the available evidence material has been encoded. Table 1 quantitatively systematizes the "nodes" referring to the fifth category. In the second column, the sources refer to the interviews (in a total of 26, 20
were used for this category). In the third, the excerpts indicate the 312 excerpts that were codified in the 20 interviews used. 92 coded passages made direct or indirect reference to polyteaching work, revealing its centrality to the OE policy of teacher training in Brazil. Tasks and work division 9 13
Colaboration-cooperation 1 1
Polyteaching interaction 15 25
Interaction among PT 5 6
Interaction betwen PT and AT 6 11
Interaction between PT-AT and students 1 1
Source: prepared by the author, based on data extracted from NVivo.®
Tensions and contradictions of the work performed by the polyteaching team at UFOP Polyteaching work: professional fragilization
The pressures for quality and competitiveness imposed by the globalized world associated with the needs of income and subsistence impose on teachers increasing working hours and/or adherence to more intense and demanding work contracts. In general, the professionals interviewed worked in other educational institutions (primary schools, private colleges or public universities), where their labor contracts were formaly guaranteed. Although this was the main source of income of the majority of the professional interviewed, it was noticed that the salary complementation was one of the motivations that guided the decisions of the professionals to be part of PNEG training team. This is because "[teacher's] wage gains are, on average, low to make up to the family's main source of income" (Mill, 2006, p. 215) . (MILL, 2006, p. 215) .
Two interviews show that working as a trainer n such programs is a strategy for wage supplementation. The third excerpt illustrates the weight that the supplementary remuneration has in relation to his/her the monthly budget, in addition to the suggestion that the value becomes part of his personal and/or family income:
Two interviews with class teachers show the "hiring" as scholars as a strategy for wage supplementation. The third section illustrates the weight that the supplementary remuneration has in relation to the total gain of the trainer, in addition to the suggestion that the value becomes part of his personal and/or family budget (PT2).

It is not a formal contract, this is not a position to be a permanent professor at UFOP, but it is a scholarship and it allows people to somehow be part of the staff, besides improving our salary (PT5). [If] the Money would be needed if I left the PNEG? Sure, sure. I do not depend on this money to survive, but it gives me a better condition. [If] I want to plan a trip, for example, I count on that money (PT6).
The payment of the polyteaching team is an issue that deserves attention in this research. Payment in the form of a scholarship, as detailed in Chart 1, indicates the evident insecurity in PNEG and in several other continuing education programs coordinated by
MEC. As Oliveira et al. affirm,
The funding for this program is a delicate issue: scholarships paid to trainers, distance tutors and face-to-face tutors are very low, producing disincentives that undermine local management of actions (2014, p. 24) .
As shown in Chart 1, the values of the scholarships paid by FNDE are differentiated according to the functions performed in the course/program. For each function (OE Professor or OE Tutor), specific training and professional experience is required to compose a qualified profile, in addition to the availability of twenty hours a week to carry out course activities. In the specific case of the AT, it is worth mentioning that twelve of the twenty hours per week should be spent in loco at the support center, to assist students. The scholarships, in turn, do not guarantee an employment contract with the institution, which means these professionals have no labor protection or right. The combination of these factors -the qualification requirements and the precariousness of the labor relationship associated with the low values -reveals an inconsistency in the policy, which contributes to a devaluation of the professionals that work in OE. This is reinforced by Mill (2006) when he considers that:
The hiring of professionals for OE in Brazil, even in the scope of public universities, are characterized by being temporary, part-time, with lower wages and working conditions and, sometimes, without some guaranteed rights (p. 136).
Besides the precariousness of the work contracts, for not guaranteeing any benefit 
You are working, then it is the Government´s obligation to pay! [...] It's really hard to work and not receive, but you're sure it's going to be deposited into your account. Our work has to be valued! (PT3).
This situation created insecurity for teachers, intensified by the lack of information provided by MEC on the regularization of payments. When it came, unofficially, MEC personnel usually explained that the delays were frequently justified by the contingency of resources in the Ministry. These issues related to the weakening of polyteaching work show a contradiction in the national OE policy of teacher training: under the conditions in which the PNEG and other programs and actions were designed, would not the Federal Government be using the work precariousness of the professionals responsible for the training to promote the qualification of basic teachers?
Polyteaching work: professional intensification
Another important factor is the intensification of teachers' work in OE. Hypolito (2011) asserts that this is a job that can be exhausting, even though it is carried out in many different ways from home. An excerpt from an interview corroborates this statement:
And the correction, depending on the activity, consumes a lot of time.
You have to have criteria for a class of forty students; suddenly you will correct a five page text! If you are going to correct forty texts, it will take a lot of time! [...] And sometimes even the reading load of material too, for example, I needed to know the content and there are several activities (PT4).
This work dynamics requires more and more hours of the worker´s time (BLIKSTEIN; ZUFFO, 2006), since virtual teaching demands more from the teacher in terms of dedication and investment of time. Data collected with the investigated group revealed how this OE intensification occurred. According to the interviewees, the work intensification was directly related to the number of students enrolled in the virtual classes and the time allocated to the correction of activities: Hypolito (2011) reveals that in OE, the teacher is required to be available to his students at all times. OE often end up making teachers assume the work they perform is highly qualified when, in fact, it is much more intensified and precarious because they work any day and hours, with an absurd number of students, workloads, discussion forums, messages and lots of individualized tasks.
In PNEG, assignments are mostly corrected by the AT who shares, with the PT, the activities to be corrected, but receive a much lower payment. This intensification was noticed after the implementation of the second group at UFOP, when the coordination and supervision team integrated the correction activities in order to involve them also in the 
Final considerations
Regarding OE teacher training policies, the ambiguous character of the professionals responsible for the teacher's qualification and valorization -seen as a central character in the formation process, but whose contract is precarious and the remuneration is low -reveals the fragility with which this type of policy has been implemented in Brazil.
Specifically in the PNEG, the analysis of the interviews with PT and AT -who are part of the polyteaching team -revealed some of the tensions and contradictions inherent in the virtual formative process, given the reflexes of the precariousness felt in their work, especially in this context of budget contingency, driven by a severe fiscal policy.
In other words, OE training programs under the National Teacher Training Policy implemented by MEC require the constitution of teaching teams in order to form the teacher-trainees. Formed mainly by external university professors, these teams are remunerated through scholarships paid by FNDE which, among its purposes, was constituted to strengthen the teaching career and contribute to the increase the salary of education professionals 7 .
In this sense, the scholarship fulfills neither objectives: it weakens the career because the values are very low, reinforcing the disincentives to become a teacher. Such asymmetry, instead of being reduced, is amplified, contributing negatively to the appreciation of the teacher's work. This is one of the tensions and contradictions of this policy: it uses the weakening and precariousness of the training team to promote the qualification of basic education teachers, reproducing a vicious circle that, after all, worsens the teaching conditions in Brazil.
With regard to the PNE, the economic recession that has taken place in the country after the approval of the plan, coupled with the changes in the political scenario resulting from the impeachment of President Dilma Rousseff in 2016, are elements that allow us to assume that the fulfillment of its goals, scheduled for 2024, will not be effective, From the point of view of the implementation and operationalization of the training actions that are in charge of the public universities (among them, the PNEG at UFOP), the budget contingency and the interruption of the offers since 2016 disarticulate, at the local level, the training teams and the expertise achieved, besides producing uncertainties and disincentives for teachers to qualify, further weakening teachers, municipalities and States that depend on this network to enable their training projects. A new contradiction is then revealed: the inconsistency of the policy is perverse and becomes even more perverse when the budgetary question overlaps the educational policy, further compromising the strengthening of the teaching profession in Brazil.
